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Abstract
Competent and qualified adult education personnel are crux of 
successful literacy programmes. Trained personnel no doubt could 
significantly assist in motivating and sensitizing learners to enrol 
and continue learning. However, there is very little evidence to 
suggest that the National Mass Literacy, Adult and Non-formal 
Education (NMEC) and the State Agencies made significant impact 
in terms of improving the effectiveness of facilitators to accomplish 
the goal of adult literacy programme in Nigeria. This paper, 
therefore, examines the enhancement of adult literacy facilitators' 
effectiveness through diverse training and retraining programmes 
such as in-service training, conferences, symposium, short course, 
workshops among others will enable them acquire new knowledge 
and innovative skills. The paper showed that training and retraining 
programmes as highlighted can help enhance adult facilitators 
effectiveness and competencies in the development, improvisation 
and utilization of instructional materials, evaluation and assessment 
of learners, creation of relevant learning contents, utilization of 
numerous methods of facilitation among others The paper 
concludes on the note that the overall effectiveness of facilitators in 
adult education programmes depend on the competencies, 
knowledge and skills which the facilitators require in order to 
function effectively. Therefore, the paper suggests that a proper 
framework be put in place by government for the professional 
development of adult literacy facilitators.
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Introduction
In Nigeria, the promotion of literacy skills has been one of the 
mandates of different governments because literacy has been 
identified as an effective tool for human emancipation and societal 
growth. Historically, the earliest effort of government in this regard 
was the launching of Adult Mass Literacy Education in the year 1946 
to tackle the issue of illiteracy in the Nation.  Imhabekhai (2009) 
revealed that one noticeable and pragmatic step taken by Federal 
Government towards eradicating illiteracy in Nigeria was the 
inclusion of Adult and Non-formal Education in the National Policy 
on Education in 1977. Under the civilian government of President 
Shehu Shagari, a ten years (1982-92) Mass Literacy Campaign was 
launched. The Babangida regime through Decree No. 17 of 1990 
established the National Commission for Mass Literacy, Adult & 
Non-formal Education (NMEC) to cater effectively for the 
implementation of adult literacy and non-formal education in the 
country. 

In view of this, other State Agencies for Mass Literacy, Adult and 
Non-formal Education were created across the country to cater for 
the provision of literacy education programmes in the States and the 
Federal Capital Territory. As part of the responsibilities of The 
National Commission for Mass Literacy, Adult and Non-formal 
Education (NMEC) and State Agencies, various literacy education 
centres were established to promote the acquisition of literacy skills 
among non-literate towards achieving literacy for all. While the 
quest for literacy is being stressed by different administrations of 
government, the functionalities and sustainability of established 
adult literacy centres appears to be in doubt as  Federal Ministry of 
Education, (2018) revealed that there is high drop-out rate in adult 
literacy education programmes as well as high regression rate into 
illiteracy remains a decimal occurrence among participants.  
NMEC, (2019) revealed that 35 per cent of the nation's adult 
population are illiterate. Considering this, it is appalling that a 
country like Nigeria could have that huge number of illiterates in this 

21st century considering the funds and efforts that the country has 
devoted to adult literacy centres and various mass literacy 
programmes. Identifying possible causes of low productivity of 
adult literacy centres, Aghedo (2019, Olawale (2018) and Onwuadi 
(2012) revealed that there is an inadequate number of facilitators in 
adult literacy centres in Nigeria. This is coupled with other 
challenges such as the appointment of non-professionals and 
untrained facilitators who do not understand the use of andragogical 
techniques, teaching methodology, nor possess the required 
interpersonal skills to deal with adult learners. 

According to Warkineh, Rogers and Danki, (2018), literacy 
facilitators come from diverse backgrounds and while some are 
engaged in literacy teaching as full or part-time literacy 
professionals, very many are volunteer workers with varying levels 
of education and experience: most of them are local people with no 
formal teaching qualifications and teaching proficiency. In addition 
to these, there is no proper framework for professional development 
of facilitator, inadequate opportunity for regular training, low 
sourcing of technical support from international agencies for the 
development of facilitator and low budgetary provision for their 
training and welfare (Olomukoro and Oyitso, 2012).

Muthii,  (2012); Oyelami and  Alokan,  (2019), observed that 
literacy facilitators remain one of the least supported groups of 
educators  globally as they receive little or no regular remuneration 
for their job, lack job security, and  they seldom enjoy training 
opportunities and ongoing professional support. Despite the dearth 
of adequate facilitators in adult literacy programmes, the available 
facilitators lack the required skills including interpersonal, right 
teaching methodology, assessment and evaluation techniques, 
content development skills, material improvisation and utilization 
among others necessary to drive the adult literacy programme 
(Aghedo, 2019). 

This gap often affects their discharge of responsibility to the teaming 
adult learners who require their expertise to guide their learning 
process and has continued to diminish facilitators' performance thus 

Prof. (Mrs) Caroline O. Olomukoro and S. S. Olawale 151 The Role of Training and Retraining Programmes in Enhancing the Effectiveness of Facilitators in Adult Literacy 
Education Programmes in Nigeria

152



affecting the literacy promotional efforts, especially  in Nigeria 
where the adult illiteracy rate is very high (Oyelami and Alokan, 
2019). Oyelami and Alokan, (2019) therefore concludes that  the 
teaching  effectiveness as well as working condition  of most  
literacy  facilitators needs  attention as  they  lack deserved  training, 
good conditions of service, including a good career prospect. 

According to Nzeneri (2008) an adult education facilitator is a person 
who methodically oversees the teaching-learning doings, 
programmes and processes with the main aim of helping others to 
learn or attain their anticipated learning goals. Therefore, facilitators 
are key individuals in the nation's adult education enterprise whose 
quality of training could mar or improve the educational outcome of 
the adult learners. It is an indisputable fact the success of any 
educational programme as well as any learning situation is 
predicated on several factors, but in particular on the available 
teacher/facilitator. This assertion was clearly supported in the 
National Policy on Education (2014) when it stated that no education 
can rise above the quality of its teachers. 

Corroborating this, Alkali (2016) asserted that there has been a 
theoretical and practical change of emphasis, towards 
acknowledging that facilitators are among the principal components 
of adult literacy education centre/programme. Wright, Horn, and 
Sanders (2007) opined that more can be done to improve adult 
literacy education by improving the effectiveness of facilitators than 
any other single factor. Similarly, Alexander (2005) argued that with 
the contention that all things being equal, highly qualified facilitators 
produce greater learner's outcomes than a comparatively less 
qualified facilitator. Oyitso and Olomukoro (2012) further stressed 
that without an adequate number of good facilitators and 
administrators, no amount of funding will yield desired results. 
These authors have all attested to the fact that a good facilitator is the 
crux of a successful adult literacy programme. 

In the light of the above, the National Policy on Education (FRN, 
2014) has emphatically affirmed that no education system can rise 
above the quality of its teachers/facilitator, hence the need to develop 

them through training and retraining programmes such as in-service, 
conferences, workshops among others. Training and retraining 
programme are formal, ongoing efforts that are made within an 
institution to improve the performance and self-fulfilment of its' 
human capital through a variety of educational methods and 
programmes (George & Scott, 2012). They are efforts used by an 
organization to foster learning among its workers and broaden their 
skills for future responsibility. Training and retraining programmes 
are continuous efforts designed to improve employees' competence 
and organize performance as a goal to improve the employees' 
capacity and performance. 

Justifying the importance of training and retraining, the 
responsibility of the NMEC as stated in NPE emphatically 
emphasized the provision of training and retraining of stakeholders 
such as facilitators, change agents, organizers, supervisors, 
administrators, policymakers and researchers by the commission. 
NMEC (2017) noted that the related capacity building 
responsibilities of the commission include organizing in-service 
professional training courses for senior staff and operate training 
seminars for various levels of staff; organizing the annual 
conference of Heads of Adult Education Departments in State 
Ministries, Agencies and Institution of higher learning; organising 
writers workshops for the development of teaching and learning 
material; conduct national and international training workshops, 
seminar, conference, symposia and lectures on topical regularly. In 
addition, NMEC will ensure that well-trained and qualified Adult 
and Non-Formal Education personnel are available at Federal, State, 
and Local Governments learning centres; and as well ensure that 
personnel have opportunities for pre-service and in-service training. 
The diverse nature of the functional roles of the facilitators, which 
include instructional design, effective use of instructional materials, 
implementation of instructional plan and evaluation of learning 
outcomes which have been on the low in recent time make it 
imperative that they are properly trained and retrained (Aghedo, 
2019). Also, it is important to note that facilitator is not just the 
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teacher in the classroom teaching a group of adults but is also a 
health educator, an agricultural extension worker, a discussion 
group leader, a community development worker, a counsellor, a 
friend, a vocational trainer among others. Often, they are responsible 
for the great bulk of work to be done as well as clientele satisfaction 
and the quality of products and events. 

Without proper training and retraining, facilitators may not be able 
to utilize the andragogical skills necessary to attend to the 
peculiarity of the adult learner. Adult learners are a peculiar group of 
learners that needed to be facilitated by instructors who are well 
trained (Malcom, 2013).  With frequent policy changes in education 
and also in the evolving new knowledge and technology-based 
society, an effective training programme for adult instructors should 
bring about improvement in adult education teaching/learning 
processes, whereas inadequate training can cause frustration, 
reduced performance and lack of job satisfaction among facilitators. 
Against this backdrop, this paper focused on enhancing the 
effectiveness of adult literacy facilitators through training and 
retraining programmes.

Concept and Qualities of a Facilitator in Adult Literacy 
Education Programme
A facilitator is a person directly charged with the responsibility of 
making learners learn in an adult literacy centre. They are 
individuals who provide learners with the tools required to access 
lifelong learning.. The term facilitator thus refers to a person who is 
skilled in helping learners to specify their learning objectives and 
committed to a learner-centred form of relationship or operating 
from within the other persons' frame of reference. The literacy 
facilitators are engaged in impacting the skills of reading, writing 
and numeracy to the adult learners. Unlike teaching, facilitation is 
about assisting individuals or groups with their interactions and 
discussions to perform a certain task or achieve certain objectives. It 
is a method that encourages people to -share ideas, resources and 
opinions and to be critical and constructive at the same time. 
Therefore, a facilitator is a person working with people to enable and 
empower them with skills and knowledge

An effective facilitator must have the ability to understand the 
characteristics of the adult learners and let that dictate what takes 
place in the classroom or the process of interaction during learning 
with utmost moderation. He should know that the learners have a lot 
to contribute in class and make sure that their experiences are tapped 
during interaction in the class. In grouping adults for learning 
purposes, it should be done according to their needs and problems 
where they are likely to have confidence in themselves and interact 
freely in a learning environment. Similarly, as one the quality of the 
adult facilitator, he should always be acquainted with ways and 
means of using audio-visual aids relevant to their teaching as well as 
relevant teaching methodologies that align with adult learning 
principles. 

Vonk, cited in Arinde (2010), observes that an effective teacher of 
adults must be innovative, capable of self-improvement, analyzing 
their actions, identifying and reacting to learners' needs and 
evaluating the results of their actions. Furthermore, effective 
facilitators must be responsible, self-controlled, decisive, humorous, 
sincere and loyal. Other qualities include flexibility, patience, 
respect, honesty, foresight, intellectual curiosity, physical energy, 
perseverance, passion, high intellect, subject-matter knowledge, 
adult teaching and learning skills, teaching experience and 
certification status among others.

In addition, Orji (2014) affirmed that effective facilitation requires 
among other things basic management skills which include 
understanding of the nature of the classroom. Thus, the ability to 
maintain a positive environment for learning is a quality of an 
effective facilitator. It is easy to distinguish between a 
teacher/facilitator who is effective and the one who is not effective 
by the way they manage their classroom when the lesson is going on. 
The ability of the facilitator to organize classrooms and manage the 
behaviour of their students is central to achieving good educational 
outcomes (Oliver and Reschly, 2007). 

Conceptualising Training and Retraining in the Context of 
Literacy Education
Training is a systematic process of developing the knowledge, skills 
and attitudes required by facilitator to perform adequately the task or 
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job of making adult learn. It is the acquisition of knowledge of skills, 
and competencies to facilitate learning. It is aimed at improving 
knowledge, skills and capacity, capability, performance and 
productivity. Halidu (2015) sees training as a systematic process of 
altering the behaviour, knowledge and motivation of facilitator in a 
direction to increase effectiveness. It is the attempt to improve the 
performance of the individuals on the current job or prepares them 
for an intended job. It is the process of bridging the gap between the 
current performance and the standard desired performance. Training 
is a short term process utilizing a systematic and organized 
procedure by which non-managerial personnel acquire technical 
knowledge and skills for a definite purpose. 

Re-training on the other hand involves the renewal or updating of 
facilitators' skills, knowledge, attitude, work habits and 
competencies to enable them to perform their assigned 
responsibilities creditably. Retraining is a function of observed 
training needs and the number of changes that have taken place in the 
techniques of production or services. It does not only develop the 
capabilities of the facilitator but sharpens their thinking ability and 
creativity in order to make better decisions in time and a more 
productive manner (David, 2006). Training and retraining 
programmes increase facilitators' efficiency, morale, human 
relations as well as organizational flexibility. Training and retraining 
are planned interventions aimed at enhancing the elements of 
individual job effectiveness and performance (Halidu, 2015).  

Buckley and Caple (2009) revealed that training and retraining can 
be initiated in response to two kinds of training needs namely; 
reactive needs and proactive needs. The former arises out of an 
immediate and urgent on-the-job production or productivity 
shortfall for which a behavioural cause has been identified and 
separated from other possible causes. By contrast, proactive training 
needs may be associated with an organization's corporate strategy 
and human resource plan. It is future-oriented and may come into 
being for many reasons such as anticipated technical developments, 
the result of management development and personnel replacement 
action and policies. Alabi and Ige (2014) asserted that the major 
objective of training and retraining programmes is to improve the 

effectiveness and efficiency of facilitators; reduce wastage of time 
and money; have quality output; reduce the need for supervision; 
have preventive maintenance; and achieve optimum performance; 
boost morale. 

Training and retraining programmes for adult literacy facilitators are 
broad and of two categories namely on-the-job and off-the-job. On-
the-job training or retraining programme takes place while at work. 
According to Oyitso &Olomukoro (2012), an on-the-job training 
programme takes place at a work location. As the name goes, on-the-
job training (OTJ) for a facilitator is a method of giving training to 
facilitators when they have involved in the act of facilitating the 
adult learners.  The main idea behind this training is learning by 
doing where the supervisor or the more experienced facilitator 
shows the less experienced how to perform a specific task or how to 
use new facilitation techniques. The learners take after the directions 
of the supervisor and carry out the task. Off-the-job training or 
retraining programmes for facilitators takes place outside the work 
situation and are usually provided by established training 
institutions such as NMEC, NCNE, NIEPA, NTI, among others. 

They are necessary when some employees require the acquisition of 
the new type of knowledge, skills and attitudes which are best 
provided through series of courses carried out of job situation 
(Oyitso & Olomukoro, 2012). Eduwen (2016) explained that, within 
these two broad categories, training and retraining programmes for 
adult literacy facilitators can take on several forms such as short 
courses, seminars, workshops, induction courses, conferences and 
symposiums among others. Short courses are the training 
programmes designed by established capacity building institutions 
undertaken within a short duration and are certificated. The period of 
the programme depends on the type of course or area of need. Adult 
literacy facilitators who desire to update their knowledge do enrol in 
this form of training programmes. 

These programmes are offered by established training institutions 
for adult educators such as NMEC, National Commission for 
Nomadic Education, Universal Basic Education Commission and 
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other private training institutes both within and outside the country. 
The conference as a form of training and retraining programme for 
adult literacy facilitators occurs in form of an academic gathering in 
which certain speakers come prepared, often by invitation or for a 
fee, to open discussion on some reasonably interesting or 
controversial theme relating to the field of adult literacy and 
education in general. 

Generally, conference attenders come to listen, question the main 
speakers, make additionally prepared or spontaneous contributions 
to their own, evaluate opinions and points of view, and discuss 
formally and informally among themselves. Workshops just like 
conferences, workshops can be regarded as academic gatherings but 
in this case, the aim is primarily to provide within the intellectual 
horizons of participants, selected functional experiences that will 
enhance their performance in the act of making the adult learners 
learn. Workshops are characterized by individual or group role 
assignments, practical and experiential learning. Different resource 
persons are usually invited who come prepared and provide working 
procedures on any given issues to participants. 

Seminar as a form of training for literacy facilitator is an academic 
forum whose major purpose centres on a reflection or discussion of 
problems. It is piloted by a coordinator who has the written 
responsibility of putting down a precise or brief summary of the 
views expressed by each member of the discussion panel. At the end 
of the session, the coordinator presents the highlights of the views 
expressed and invites questions, comments, observations or 
contributions from the audience to encourage total participation. An 
induction course is a kind of training programmes designed to 
familiarize new literacy facilitators with the working environment. 
It is also designed to refresh the knowledge of the new facilitators on 
the general principles and practices of adult learning required of him 
to undertake the new assignment. Induction course usually takes 
place between the duration of one to five working days.
Staff meeting as a form of on the job training programme is usually 
chaired by the centre manager. It usually serves as a medium of 
refreshing the staffers of their obligations and to give them needed 
feedback on where they need to improve upon in their job delivery.  

This serves as an avenue for the manager to impact on the facilitators 
on how best they can perform their task. In conclusion, training and 
retraining programmes are deliberate efforts geared toward building 
the capacity of the facilitators in relevant areas needed to meet the 
learning needs of the adult clientele. According to the NMEC (2017: 
28), the avenue for training adult literacy facilitators shall include:

·Tertiary institutions such as Universities, Colleges of 
Education and Polytechnics for degrees and diplomas in 
adult education

·Training agencies such as National Centre for Adult 
Education Institute to provide training for professional adult 
educators at certificate, diploma or NCE levels as well as 
short courses. 

·State agencies for mass education, prominent national and 
international NGOs, CSOs, development partners, 
consultant bodies and individuals with the necessary 
expertise and accreditation could organise seminar, 
workshops, conferences and short refresher courses in 
literacy strategies for short-time training of literacy and NFE 
facilitators. 

NMEC (2017: 29) further noted that ''curriculum or programme 
content for training adult facilitators should include essential topics 
required such as psychology of adults, adult teaching 
methodologies, communication skills, research methods and general 
knowledge covering environment, climate change , civic education, 
human right, health education, cultural diversity, religious 
knowledge among others''.

Objectives of Training and Retraining in Literacy Education
The objectives of training and retraining activities according to 
according to Akinwale, as cited in Olomukoro and Oyitso (2012), 
can be categorised into four major areas of Individual, 
Organizational, Functional, and Societal objectives.

·Individual Objectives – They help facilitators in achieving 
their personal goals, which in turn, enhances the individual 
contribution to an centre.

·Institutional Objectives –They assist the literacy programme 
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with its primary objective by bringing individual 
effectiveness. 

·Functional Objectives – They maintain the department's 
contribution at a level suitable to the centre's needs. 

·Societal Objectives – They ensure that an institution is 
ethically and socially responsible to the needs and challenges 
of the society. 

Summarily, the objectives of training and retraining of facilitator is to 
improve the efficiency of facilitator; reduce wastage of time and 
money; have quality output; reduce need for supervision; have 
preventive maintenance; and achieve optimum performance; boost  
morale. Also to prepare facilitator for future challenging work; 
reduce absenteeism; reduce dispute/grievances; and build career and 
personal growth. 

The Role of Training and Retraining in Promoting Facilitators' 
Effectiveness in Literacy Education Programmes
In an adult literacy education programme, the facilitator occupies a 
sensitive position in the entire teaching/learning process. The 
successful planning and operations of adult literacy centres depend 
largely on the availability of qualified, experienced and effective 
facilitators (Abu & Fabumni, 2005).  Training and re-training help 
facilitators become more confident in themselves and have a sense of 
belonging and commitment to the achievement of their goals. Hence, 
if facilitators receive necessary educational and developmental 
opportunities necessary to perform their work well, they will not 
only be effective but work with dedication and aspire to achieve 
excellence on the job (Olomukoro and Oyitso, 2012).  

Training and retraining enhance facilitators' positive attitudes and 
behaviour enhances facilitators' effectiveness in performing their 
jobs, which in turn increase productivity and ultimately results in 
goal achievement for the centre. Training and retraining keep 
facilitators highly motivated, increase their morale, job satisfaction 
and absenteeism by cultivating a sense of job security and broadens 
opportunities for career progression. Fasokun (2006) noted that in 
Nigeria, only a few of those working in adult literacy centres have 
received basic professional training in the field, while some have 
received training in other disciplines, but without specific 

preparation for facilitating material to adult learners. This means 
that most facilitators in adult literacy centres lack adequate skills in 
the entire process of teaching old dogs new tricks. Therefore, 
constant training and retraining programmes will help in the 
development and effective utilisation of instructional materials. 

In an adult literacy education programme, there are numerous 
materials needed to be utilized to effectively deliver the content to 
the clientele. Azikiwe cited in Arinde (2010) asserted that to be able 
to effect the desired changes in the behaviour of the learner, the 
instructor should use many devices to enhance his teaching to be 
more meaningful and effective. As such, the facilitators need to be 
well-grounded in the skill of improvising and selecting appropriate 
materials, which will make his/her duty as a facilitator more 
meaningful, enjoyable, easy and appropriate or effective. In every 
interest area, there are varieties of resources for adult learning, such 
as primers, magazines, films, radios, cassettes among others. 
Sometimes a combination of two or more learning resources makes 
the programme more interesting and can be an effective aid to 
learning (Ihejirika, 2007). Therefore, relevant training and 
retraining programmes will help improve the facilitators' 
competencies in the development, improvisation and utilization of 
instructional materials (Nwabuko, 2004). Also, training and 
retraining will help facilitators in the area of developing learning 
content for their clients. Adult literacy facilitators should possess 
adequate knowledge and skills on programme development 
(instructional objective). Effective programme content 
development in adult education is very pertinent as adult education 
participants are goal-oriented. Facilitators that work with an adult 
should participate in developing educational tools to assist them. 
The facilitators, leader or instructor's role in adult education 
requires an in-depth knowledge of adult learning methodology 
which will enable him/her to develop relevant learning content for 
the benefit of the adult learners. 

In Adult literacy teaching, there are numerous teaching 
methodologies that the facilitators should be familiar with for 
effective learning of the client. Strategies used in basic literacy 
programme include the 'Each- One- Teach –One or Fund the 
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Teaching of One'', the face-to-face classroom/ interactive method; 
PRA/REFLECT (Participatory Rural Appraisal/Regenerated 
Freirean Literacy and Empowering Community Techniques) 
Methodology; and the Literacy by Radio among others. In addition, 
the use of Real Literacy Resource materials (RLM), Learner 
generated Materials (LGM), Drop-in-Centre (DIC), Work-Based 
Literacy, (WBL), Palace-Based Literacy (PBL), and Market Based 
Literacy (MBL) can also be used for the teaching of literacy. 
Therefore, training and retraining programmes will help facilitators 
to be abreast of these facilitating styles and other modern 
methodologies such as the experiential learning method of 
facilitation, cooperative learning style, and e-facilitation among 
others. 

Teaching methodologies training is another important aspect of the 
development programme for facilitators. Facilitators need ICT 
training and retraining programmes to improve their job 
effectiveness. In this period of knowledge-driven society, 
facilitators need to acquire sound knowledge on how to use ICT 
tools to enhance quality teaching and learning in centres. Seminars, 
workshops expose facilitators to needed ICT skills relevant to help 
their learners to achieve the learning need. 

Considering the nature and characteristics of the adult learners, 
there is a need for the facilitators to have good interpersonal skills. 
Adult learners are a specific group of learners, who are emotional 
and economically matured, have individual responsibilities and as 
such combine learning and working (Knowles cited in Arinde, 
2010). They are seen as non-traditional learners associated with 
lower persistence and varying individual peculiarities and 
differences. Thus, through relevant training and retraining 
programmes on effective communication and interpersonal skill, 
the adult education facilitators would be informed about how best to 
address the individual characteristics of the adult learners, interact 
effectively and as well be able to identify their needs and 
differences to plan his/her programmes towards meeting their needs 
and solving their respective problems while according them their 
due respect.
Also, training and retraining programme on evaluation/assessment 

will assist facilitators in becoming familiar with numerous methods 
and techniques of assessing/evaluating adult learning to determine 
the state of learning achievement. The need to train instructors on 
methods of the evaluation was noted by Youngman and Singh (2005) 
who maintained that adequately trained adult education instructors 
are essential for programme development, implementation and 
evaluation. 

In addition to the aforementioned areas, Galbraith and Zelenak, cited 
in Arinde (2010), suggested that effective training and retraining 
programmes on general adult education principles and practice will 
help adult facilitators to; be abreast with the theory and practice of 
adult learning; use various methods and techniques of instruction; 
possess communication and listening skills; locate and use 
appropriate educational materials;  take into account the motivation 
and participation patterns of adult learners; provide for the needs of 
adult learners; and be able to evaluate and appraise programme in 
adult literacy centres and institutions. 

Conclusion 
The paper has been able to establish that training and retraining 
programmes can help in enhancing the adult facilitators' 
effectiveness and competencies in the development, improvisation 
and utilization of instructional materials, evaluation of learners, 
creation of learning content, utilization of numerous methods of 
facilitation among others. Consequently, the trained facilitator could 
assist significantly in motivating and sensitizing learners to enroll 
and continue learning. Therefore, NMEC and State agencies in 
charge of adult and non-formal education, literacy promoters as well 
as NGOs must design the training programme as a matter of urgency 
with clear goals and objectives that will impact positively on the 
competencies of the facilitators so that the goal of adult literacy 
programmes can be accomplished thereby reducing to the lowest 
minimum the level of illiteracy in Nigeria.

Recommendations 
The following recommendations are suggested to enhance the 
effectiveness of literacy facilitators:

1. A proper framework should be put in place by the 
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government for the professional development of the adult 
literacy facilitators with full opportunities for exchanges 
with other facilitators to elicit quality performance on the 
job and motivation of the learners.

2. Adult literacy facilitators should be exposed to regular 
professional training and development programmes such as 
workshops, seminars and conferences by NMEC and other 
relevant training institutions to enhance their acquisition of 
current knowledge on adult literacy issues and keep abreast 
with modern trends in globalization for improved 
productivity in the programme.

3. NMEC and State agencies for Adult and Non-Formal 
Education should be adequately funded through an 
increased budgetary provision to increase the number been 
covered in provision as well as improve the general welfare 
of literacy facilitators, as this can motivate them to respond 
to training modalities in the programme.

4. Universal Basic Education Commission (UBEC) through its 
intervention fund for basic education should increase 
financial provision for training and retraining of adult 
literacy facilitator.

5. NMEC should source technical support from international 
development partners for the capacity development of 
facilitators and other adult education personnel
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